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I. THE COMMITTEE MEMBERSHIP AND CHARGE

The Committee appointed in April 1977 consisted of:

Charles Elbaum
Michael Harper
Deborah Johnson
Reinhard Kuhn
Thruston Morton
Deitrich Ruschemeyer
Gordon Wood

(Physics) Chairman
(English)
(Graduate Student)
(French and Comparative Literature)
(Undergraduate Student)
(Sociology)
(History)

Because of other commitments, one of the appointed members (Michael Harrer)
was not able to participate in the Committee's activities.

The charge of the Committee included the following:

1) To survey and summarize current resources (faculty, facilities, library
holdings, etc.) at Brown University which can and do contribute to educa-
tional and research activity dealing with the peoples, cultures, languages,
literatures, arts, music and activities outside of the "Western" world
(defined as Central and Western Europe, United States and Canada).

2) To recommend directions for continuing support and development of new areas
in education and research which will give desired strength in the above-
noted areas of activity, to provide the Lest possible program for Brown in
the coming decades.

3) To provide estimates of the resources required to carry out the programs
recommended. These estimates should include needed faculty (detailed as
to department and area of interest), teaching assistants, space needs and
library needs.

The Committee held approximately 27 two-hour meetings; in the course of
some of these meetings it interviewed approximately 40 faculty members in various
academic disciplines related to its charge.



II. INTRODUCTION

In accord with its charge the Committee gathered information on and
evaluated Brown's existing programs in "non-Western" studies. The Committee
was at once made aware of just how much was currently being done in these
areas by various members of the faculty, often in isolation and under very
trying conditions. (A listing of courses now offered in non-Western areas
is attached in an appendix). Any changes or expansion in non-Western studies
must build on the courses and faculty presently existing. They are a scattered,
and not fully organized, but important resource that Brown must carefully develop
and strengthen. However, despite the devoted and commendable work in non-
Western studies now being carried on by various members of the faculty, the
Committee was struck by the obvious gaps and shortcomings in Brown's coverage
of the world outside of Western Europe and the United States. With this knowledge
of what Brown was both presently doing and not doing in non-Western studies the
Committee worked out its report and recommendations.

During its deliberations the Committee developed some fundamental premises
which underlie its recommendatons. These are:

1) That Brown has limited resources and cannot cover everything that
ought to be investigated and taught.

2) That any changes in or expansion of Brown's programs must adhere to
or exceed our present academic standards, both in instruction and in
scholarly research.

3) That the present departmental structure based on disciplines in which
degrees are awarded ought to be preserved. Yet, as is presently occurring
in many parts of the University, interdepartmental concentrations at the under-
graduate level and interdepartmental cooperation at all levels ought to
be encouraged.

U) That in the study of non-Western areas a balance ought to be maintained
between those humanistic disciplines that stress particular geographical
areas and cultures and those social science disciplines that emphasize
an analytic, problem-oriented approach that cuts across particular areas
and cultures.
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III. PROBLEMS AND MODES OF SOLUTION

In the course of its discussions with various faculty and of its delib- *
erations, the Committee concluded that in the coming years the non-Western
world will become increasingly important to us in the West. During the next
generation the relationship between the more developed and less developed
nations will surely be at the heart of world events. An education that does
not prepare students - whether they become government officials, bankers,
corporation executives, teachers or whatever - to understand and to deal
intelligently with this emerging international situation will be seriously
deficient. It will be increasingly difficult for college-trained Americans
to consider themselves educated when they know little or nothing outside of the
Western European heritage. Not that they must neglect that heritage; far from
it. Our Western culture must remain at the heart of a liberal education, for
we can never appreciate another people or culture without first understanding
our own. But the reverse is also true: that we best understand ourselves in
the comparative context of other peoples and cultures. In the future the
cosmopolitanism that lies at the heart of a liberal eduation cannot simply
span the Atlantic but must encompass the world. Brown therefore ought to make
every effort it can to break out of the present ethnocentricity of its curriculum
and to offer more courses and more research opportunities in the societies and
cultures of parts of the world other than Western Europe and North America.

The Committee thus agrees that there is a pressing need for more instruction
and research in non-Western peoples and cultures, and for more cosmopolitanism in
brown's curriculum. But at the same time we recognize that there are problems
involved in creating new programs from scratch or even in expanding small struggling
programs in non-Western studies when traditional programs in Western society and
culture already feel short-changed in this time of financial adversity. Tims any
changes in Brown's educational and research activities in the direction of greater
cosmopolitanism will require careful and deliberate planning. This can be done
most easily perhaps through judiciously selected additions to the faculty in
rpecific departments. Such changes can have long-term effects. We should be
tninking not just about next year, but about the kind of education and scholarship
drown ought to be involved in by the 21st century.

As desirable as it may be to expand non-Western studies at Brown, it is
crucially important that such expansion result in no lowering whatsoever and
preferably in an enhancement of Brown's academic standards. The goal in building
up any of ti.e non-Western areas should always be toward the eventual creation of
iacuity and programs whose scholarship and graduate training will at least be equal
to that of brown's present faculty and programs. No faculty in non-Western areas
snould be hired to teach only undergraduates. And no program should be started that
has no prospect of achieving full-fledged university status with opportunities for
graduate research and instruction. Small colleges can offer exclusively undergraduate
courses in a wide variety of areas and subjects -- literally covering the world,
but at a university-college like Brown isolating some programs for exclusively
undergraduate instruction will have pernicious effects. However attractive such a
quick solution to filling educational gaps may seem, in the long run it will create
an invidious distinction in the faculty and harm the reputation and standing of not
only the non-Western programs involved but of Brown itself.
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Nevertheless, the Committee recognizes that any beginning in these non-
Western areas may mean at least initially that some faculty will have to teach
without having all the necessary facilities for graduate instruction available".
Library resources in non-traditional areas cannot immediately be brought up to
graduate level adequacy, and graduate students will not readily be attracted to
programs that are getting on their feet. But the absence of graduate students
and the lack of research materials at Brown do not mean that Brown will be unable
to attract top-notch scholarly faculty in these non-Western fields. Already at
Brown there are some individual faculty members who are carrying on research and
are making superb contributions to their scholarly fields, and yet who have neitner
graduate students working directly with them nor research material available to
them locally. Not that such situations are desirable or ought to be perpetuated.
The Committee simply recognizes that certain fields and areas in incipient stages
of development may not presently have the resources to carry on graduate training
and research. As long as such individual faculty members who are without graduate
students are located in departments that have graduate programs, they can draw
sustenance from such activities. Indeed, the existence of graduate programs in
departments creates the scholarly climate essential for research to flourish, and
everyone in the department, whether he or siie has graduate apprentices or not,
benefits from and contributes to such a scholarly environment.

Thus Brown's inability at least at the outset to offer graduate-level in-
struction in some of the non-Western areas cannot be used as an excuse for doing
nothing. Beginnings, however small, have to be made or nothing will even happen.
Yet even if we all agree that there is a vital need for more activity in non-
Western studies, there are questions about what areas ought to be developed.
Since Brown's resources are limited, ou^ht we not concentrate them in a single
program? Yet given the large number of gaps in non-Western studies, can we afford
to build up one program or area while neglecting all others? Sucn exclusive con-
centration of effort, however desirable from the point of view of graduate trp.inirg
will only aggravate what is already our highly uneven coverage of non-Western
societies. Brown is too devoted to the needs of undergraduate education to in-
cr'oar.e tho lopsidedness that already exists among our courses in non-Western
studies. It is difficult, moreover, to argue that one non-Western area is intrin-
sically more important than any other. The Committee therefore believes that our
first priority ought to be to bolster those areas and programs that already have
a strong foundation here. In some cases this may take the form of making only a
Ljiiij3l( Key appointment or two. Secondly, however, we ought to begin building up
areas that have virtually nothing to start with. In these cases we may have to
Make three or four appointments in several different departments.

What helps to make this mode of expansion attractive and possible is the
fact that it can be done within the existing departments and disciplines. The
departments are the structures that can most easily sustain the bit by bit additions
that nay be made. Only the departments can provide the necessary colleagueship
and graduate atmosphere that will allow any new faculty in non-Western art-as to
flourish. Thus the faculty teaching in non-Western areas would first of all be
r.embers in their respective departments and disciplines. Their involvement with
other faculty in their particular area of non-Western interest would then take
place through interdisciplinary activities and programs in a way that already goes
on at Brown among many faculty.
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Moreover, graduate work in non-Western studies is more fruitfully based
in the various disciplines. The faculty in non-Western studies whom the
Committee talked with are convinced that particular cultural or geographical.
"area" programs ought not to get into the business of granting graduate degreer
Interdisciplinary studies, however, ought to be encouraged at every level; and
"area" programs organized by faculty members drawn from a number of disciplines
can contribute to the education of both graduate and undergraduate students.
It is also noted that undergraduate concentrations in particular geographical and

cultural areas of the non-Western world have been and can continue to be created.

While examining the feasibility and prospects of interdepartmental prcgrars,
the Committee noted some problems that deserve consideration by the Univeiiiity
administration and the faculty interested in such programs. In virtually no non-
Western area were all the faculty available for cooperation in that area being
fully used. In some cases faculty members simply do not know of each ether's
work and interests. In other cases departmental workloads and loyalties inhibit
cooperation outside the department.

More important, however, in inhibiting the full cooperation of all available
faculty in interdisciplinary programs is the intellectual division between the
disciplines themselves. Faculty from the various disciplines often havr very
different styles, methods, and theories in approaching their subjects. Findir.^ a
common ground amid such differences is not easy, and a great deal of planning zy
the interested faculty and encouragement, financial and otherwise, by the admin-
istration must be made if these interdisciplinary programs in non-Western areaj ^r-a
to be more than collections of disparate work groups or artifically created devices
designed only to get outside funding. Any additions and expansions should be
contingent on a high probability that these problems will be successfully resolved.

Regarding the matter of outside iunding, the Committee is especially con-
cerned that the prospect of such outside support for specialized activities in non-
Western areas not be allowed to determine the program development at Brcwr. University,
What rrown does should be governed by what it considers desirable in terms of its
goals in education and research, and not by the will of various outside agencies.
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IV. EXISTING PROGRAMS

In Brown's existing programs in non-Western studies the Committee found*
both strengths and weaknesses. All the areas where we have some coverage have
particular needs and problems, and the following discussion treats each of these
areas.

A. Analytic Studies of Non-Western Areas

In almost all of the social sciences—namely sociology, anthropology,
political science, and economics—the stress is on theory and analysis that
transcend particular cultural or geographical areas. A demographer who studies
the population of a "Third World" society or a sociologist who studies development
in new nations work on important problems of the non-Western world without being
identified with any particular non-Western nation, area, or culture. Similarly,
linguistics, semiotics, and comparative literature also offer theoretical approaches
that cut across particular cultures and areas. It is in these disciplines that
graduate study can best focus on problems of the non-Western World, but the
courses they offer are also important for any kind of program of undergraduate
instruction in non-Western studies. In fact, there exists an interdisciplinary
concentration program on modernization. At the present time the analytic disci-
plines, particularly those devoted to the problems of developing countries, are
among the best established resources Brown has in non-Western studies. Students
at Brown are threfore already finding out a great deal about non-Western peoples,
even though such knowledge is not organized in terms of specific geographical cr
cultural areas.

Among the departments which strongly emphasize the analytic and theoretical
approach to non-Western societies are Anthropology and Sociology. Antnropology
at Brown has differed from traditional anthropology programs from its very beginni:.53
It did not confine itself to non-Western Studies and it did not seek to cover all
areas of the non-Western World; rather, strength was developed around a nuiriber of
theoretically defined problems. At the same time, a majority of the department's
nembers has worked on research in Non-Western areas such as India, Iran, South East
Asia, Africa, Latin America and Eastern Europe. In the Department of Sociology
there are two well established programs that deal primarily with problems related
to the non-Western World: the Population Studies and Training Center is strongly,
though not exclusively concerned with population change and migration in relation to
social and economic development, and the program in modernization deals with the
social conditions and consequences of economic development.

The proposed n?W Center for the Comparative Study of Development would link
existing strength in this area of studies in the Department of Sociology with work
in Economics as well as in Anthropology and Political Science. The main concern
of the proposalTLs to integrate work on problems of development, done in different
disciplines, and especially to join economic and institutional sociological analysis.
If the very real difficulties of such interdisciplinary ventures are overcome, there
is the expectation of significant advances in the understanding of these central
problems of the Third World. The proposal asks for the creation of a chair in the
comparative study of development and of one postdoctoral position each in economics
and in the sociology of development.
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Th* Committee believes that any expansion of non-Western studies at
Brown must include some faculty from all these analytic disciplines, especially
those of the social sciences. Such expansion in the social sciences may serve
either one or the other, or perhaps both, of two somewhat different purposes.
It can be used to strengthen analytic problem-oriented social-science dominated
programs that concentrate on Third World or developing countries. Or it can be
used to fill in and bolster non-Western programs and especially undergraduate
concentrations that are focused on particular geographical or cultural areas and
that tend to be dominated by language, literature, and history faculty. Since
for social scientists it is the theoretical problem rather than a particular
culture or geographical area that is the center of concern, a certain tension
exists between these two different purposes. A sociologist, for example, int^re
in the. development of elites in new nations may be incidentally working in a
geographical or cultural area in which the humanist faculty have no complementary
strengths or interests. Because of this tension, expansion in the analytic.il
disciplines will require careful planning and cooperation among the administration,
departments, and programs involved, to insure complementarity with existing and
developing area interests.

B. East Aaia

Of all the areas outside of the English speaking countries and Western
Europe covered at Brown, East Asian studies 5s the largest and most firmly
established. There are about 20 faculty members from 10 or so departments who
teach or do research in some aspect of East Asia. The coherence of East Asian
studies comes from the East Asia Language and Area Center and the close cooper-
ation of faculty in history and language study. The Center's forma1 focus is on
China, Japan, and Korea. It is a multi-disciplinary enterprise that does not grant
degrees. There is not even an undergraduate concentration in East Asian studies.
In effect, the Center is'a coordinating committee designed to keep its meuibers ir
touch with one another, sponsor lectures and colloquia, and maintain the Charles
~igney Gardner Collection of Chinese materials in the library. It is designated a
Center largely for purposes of Federal funding. None of the members of the Center
is interested in turning the Center into anything other than a coordinating committee
jnd service agency. Because of the structure of higher education in America, the
niairet for Ph.D.'s in area studies is very limited. Thus in this area and in others
at brown the separate departments and disciplines will necessarily remain the basis
tor1 faculty appointments and professional training. Despite the apparent loose-
ness of the Center, it does have the effect of giving its participating faculty,
;n comparison with those in other non-Western areas?a substantial degree of
cunesion and collegiality.

"East Asia" is at present a misnomer. The focus is almost exclusively
on China, particularly in History and Language, the two strongest disciplines
in The Center. About 50 undergraduates are currently enrolled in Chinese language
courses, 'ihe library holdings in Chinese are excellent. As of 1975 Brown's
Chinese collection of about 30,000 volumes was put at 15th among 93 institutions
having Chinese holdings; the 1H institutions above Brown began their acquisitions
much earlier than did Brown. Brown is fortunate in having the skills of a first-
rate librarian, 1-min Chiang, to handle its Chinese collection. The collection
is sufficient to support Ph.D. programs in both History and Political Science.
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Despite these obvious strengths in Chinese, the East Asian area has
some notable weaknesses and gaps. Most glaring certainly is the absence
of Japanese study, particularly the language. Not only is language study
in Japanese needed for a proper entry into Japanese culture, but it is a
necessary tool for doing research in and understanding Chinese culture and
society, particularly since much of the material on China is presently
available only in Japanese. Brown is the only major institution with a
strong Chinese program that lacks study in Japanese. All the East Asian
faculty we talked with stressed this weakness. In addition to bolstering
the Chinese program and providing an entry into the other major culture in
East Asia , study of Japanese, a language, with one of the longest historical
records, would greatly benefit Linguistics, the department that presently
houses Chinese language instruction. The Library presently has the skills
for cataloguing in Japanese.

The absence of Japanese language study is matched by the absence of sub-
stantive courses in Japanese culture. Although Asst. Professor Donna Wulff in
Religious Studies deals with Buddhism, she concentrates on India and therefore
cannot do justice to East Asian Buddhism. None of the other Asian religions are
taught at Brown. Some members of the Religious Studies Department consider
an appointment in Last Asian religion to be their top priority.

Three or four appointments in approximately as many departments focusing
on different aspects of East Asian studies could substantially strengthen tnis
program and give it the kind of national recognition that no other non-Western
progran focussing on an area at Brown is capable, of achieving in the near
future. The first and most essential ought to be in Japanese language, located
in the Linguistics Department. It may be possible to have such a language
instructor also teach Japanese literature, in which case the appointee could
nold a joint appointment in the Department of Comparative Literature in the
way that has been proposed for David Lattimore in Chinese literature; other-
wise a separate appointment in Japanese literature migh be considered.
Another appointment might be made in East Asian Buddhism, located in Religious
bluaies and designed to extend and strengthen the work that Wulff is doing in
Indian Buddhism. Yet other appointments might be made in Japanese politics and
society, or in Sino-Japanese relations.

C. Latin America

There are at Brown three academic organizations responsibje for instruction
and research in the Latin American area. These are the Department of Hispanic
and Italian Studies, the Program in Latin American Studies, and '.he Center for
Portuguese and Brazilian Studies. At present these three organizations are
independent of each other, and there exists no superstructure to bring them
together.

-

The Department of Hispanic and Italian Studies provides courses in the
Spanish language and in the Spanish literature of Latin America. It has only
.one person, an Assistant Professor, whose major area of interest is in Latin
American literature, and she cannot satisfy the needs of the students in rhis
area because she is required to teach in the language program of the Depairment.
The research interests of the other members of the Department are primarily in
Spanish literature. However, most of the senior professors have done work :n
Latin American literature. Within the framework of its current staffing pl£~i,
the Department believes it impossible to provide adequate language instructicn
in Spanish, to field a sufficient number of courses in peninsular literature,

and at the same time to mr.et the needs of students in the field of Latin Ameri an



literature. In order to meet these several responsibilities the Department
says it requires one position in Latin American literature, preferably a
senior one. The question of what resources are needed to cover Latin American
literature requires close scrutiny.

The Program in Latin American Studies is a broadly based interdisciplinary
venture, providing a concentration program for undergraduates only. This con-
centration rests on a wide variety of courses drawn from six or seven departments.
Cooperation with the Department of Hispanic Studies seems to be closer than that
with the Center for Portuguese-Brazilian Studies. The first priority proposed
by the Program is a historian whose speciality would be modern Latin-American
History to supplement the work being done in colonial Latin-American history.
Such an appointment would eventually require the library's building up its
resources in the post 1300 period; they are presently inadequate. The second
priority of the Program is a literary historian whose prime area of interest woulj.
be Spanish Latin-American literature. Clearly some coverage of the history of 19th
and 20th centuries and the literature of Latin America are very important for a
meaningful program in this area. Other requests to the Program include that for
an urban sociologist, or social demographer with a Latin American area focus.

The Center for Portuguese and Brazilian Studies is an organization separate
from both the Department of Hispanic and Italian Studies and the Program in Latin
American Studies. The Committee believes that Portuguese language and literature
ought to be taught under the auspices of a Department housing both Iberian languages,
and Brazilian studies ought to be closely linked to the rest of Latin American
studies. Much of the energies and resources of the Center for Portuguese and Bra-
zilian Studies are currently devoted to language instruction and to its bi-lingual
problem centered on Fox Point. The Center is eager to branch out in other directions,
and would like to make appointments in Brazilian history and Portuguese culture. But
it has no desire to lose its autonomy and be absorbed by Hispanic Studies or Latin
American Studies.

Even though Afro-American studies are discussed in a separate section, it
should be mentioned here that members of that program cooperate with those of
the Program in Latin American Studies and the Center for Portuguese and Brazilian
Studies, the ties with the latter appearing to be much stronger. It is noted in
this connection that the appointment of a modern Latin American historian, with
an interest in the countries having a significant black population (such as Brazil,
Venezuela, Colombia, etc.), was also strongly recommended by members of the Afro-
American Program. A person of considerable academic stature in this area could
help in bridging the gap between the Spanish and Portuguese interest groups, while
also providing a link with the Afro-American Program.

No one can deny the importance oi Latin American studies for American students.
At Brown we have promising but rudimentary beginnings for expansion in this area:
We have the necessary language instruction and we have a historian of colonial
Latin America together with the rich holdings of the JCB in New World history up
to 1SOO. Yet the absence of close coupling between the Spanish and Portuguese wings
suggest that Brown ought to move carefully in this area. This division should not
be allowed to grow , and every.effort must be made to work toward a future blending
of mutual interests. Future appointments might be used to encourage harmony and
cooperation among the faculty and departments involved in the area.
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D. Eastern Europe

Brown has a number of faculty members from several departments ,
interested in Eastern Europe and Russia, but it does not have a Program in
Eastern European Studies. Russian and Czech are two Slavic languages superbly
taught; others are occasionally offered through GISP under the direction of
faculty in the Slavic Department. Coverage of Eastern Europe by the social
sciences is not as full or as deep as that in the Slavic languages and literature.
The social scientists working in this area are more scattered and their interests
are more diverse than those working in language and literature. It is perhaps
possible for all the existing faculty in this area to get together and form a
cohesive program, at least an undergraduate concentration. But the multiple
interests of many of these social scientists make any sort of full-time commit-
ment to Eastern Europe difficult.

The only plan of an interdisciplinary sort presently under consideration
involves a two-year graduate level program in Sino-Soviet relations and languages.
This is dictated by prospects of federal funding and will do very little for
Eastern European Studies as such at Brown. The University ought to be very
careful with regard to control and shaping the character of its curriculum by
external funding.

The Committee believes that the faculty in Eastern Europe ought to be
encouraged to come together and to explore the possibilities of forming an
undergraduate concentration in the area. The needs seem to lie in the social
sciences, but it is not clear what specific appointments ought to be made.
If expansion does take place, the criterion for it ought to be its contribution
not to a particular country in the area or to a particular analytical problem
but rather to an integration of East European studies at Brown. In other words,
future appointments in whatever department they might be located ought to be
made with an eye toward linking the various interested faculty.

E. India and Southeast Asia

In Indian studies there are some scattered courses offered at Brown, namely
by the Departments of Religious Studies, the History of Mathematics, Music and
Philosophy. Language instruction in Sanskrit is available only at an Advanced
level. The bulk of Indian studies really rests with Donna Wulff in Religious
Studies.

Southeast Asia is not much better represented. Although some of the faculty
in East Asian studies have interests in Southeast Asia and teach occasional courses
in the area, the substantial East Asian Center remains a separate entity. For one
thing the Federal Government regards the two Asian areas as distinct spheres and
funds them accordingly. There are a number of faculty who have teaching and
research interests in Southeast Asia, including some with analytic interests
from sociology, anthropology, and economics. Yet these faculty members have
little contact with one another and none of the collective consciousness that
exists among those in Chinese studies. When put together these faculty may add
up to more involvement in the area than they themselves realize. But the spotti-
ness of interests and the lack of teaching in the lanuages and religions
of the area make any kind of coherent coverage presently extremely difficult.
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F. Africa and Afro-American Studies
" ' " • - - - * - - ' J

Brown offers several courses in African studies. There is a single •
course in African history and society offered by Afro-American studies, and
there are a number of social scientists who are working in various aspects of
African culture. The lack of any coherent study of Africa is a serious
deficiency. Given the heterogeneous nature of the African continent, expansion
in this area will not be easy and Brown will probably have to move slowly.
Even though it may be difficult to expand offerings on Africa in the near future,
every effort should be made not to allow the present level of activity to decrease.

Afro-American Studies is an undergraduate program and its thrust is largely
toward what might be called the African diaspora. Thus much of the program's
focus is on the black removal to America and the racial and cultural mixture
that followed. The program includes work on the Caribbean and it interacts with
the other groups interested in Latin America; its links appear to be especially
strong with the activities of the Portuguese-Brazilian group, as indicated earlier
(section IVc). Among the Afro-American Studies' high priorities are an expansion
of coverage of the Caribbean and the appointment of a modern Latin American historian
with an interest in the countries having a large black population. Only after these
objectives are fulfilled would the program consider an extension of its activities
toward West Africa, i.e., the point of origin of the western hemisphere's black
population. The program also strongly recommends the creation of an organized
group on Africa, which would coordinate instructional activities, seminars and
general information exchange, and which would include all faculty members with an
interest in Africa.
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V. NEW AREAS: THE MIDDLE EAST AND THE ISLAMIC WORLD

In addition to considering the bolstering of existing programs of non- •
Western studies, the Committee also examined areas where Brown at present
has virtually no instruction or research. The Committee concluded that the
Middle East and the Islamic World is the most conspicuous void we have at
Brown and thus believes that if expansion into Dew areas of the non-Western
world is to take place this combined field ought to receive high priority.

The Committee believes that this area is crucially important not because of
the oil crisis, but because it is the world of at least 700 million people, centered
in the Middle East but spread around the globe - from Gibraltar to Singapore and
even beyond. Indeed, because Islamic culture impinges on so much of the Third
World, it is vitally important for any study of non-Western problems and areas.
Islam, for example, is the fastest growing religion in Africa today, and Islamic
Indonesia is the fifth largest nation in the world. A cultural world that
embraces so many people, so many states, so many resources demands study and
understanding - and yet Brown offers virtually no means for its students even
to be made aware of its existence, let alone to comprehend it.

Although the void in Middle East-Islamic studies is enormous, we do have
some existing overhangs, some protruding supports, to which such studies could
be attached. The very breadth and extent of the Islamic world—the number of
different continents, cultures, and historical periods involved—give us numerous
opportunities to establish linkages with our present courses.

Central to the whole Middle East is the Ottoman Empire and the various
states that emerged from it, including Israel. (Any study of the Middle East
and Islam will necessarily involve the study of Judaism and Israel). Our present
courses on European society and culture touch the Ottoman Empire and its break-
up in the 20th century. Indeed from the Crusades on, Christian Europe has tangled with
and been affected by the Islamic world. Albania, for example, is mostly Muslim.
The early history of Spain is intimately connected with both Jews and Moslems
and leads us into the entire Mediterranean area. And the world of antiquity,
involving at least four deparmtnes—History, Classics, Egyptology, and the History
ofMathematics--give us a foundation back in time upon which to build. Egyptology
and the History of Mathematics study what every grade school student knows as
"the cradle of civilization," the Ancient Middle East—Egypt, Babylonia, Assyria,
and the cultures of ancient Anatolia. Both these distinguished but esoteric
departments could take on greater significance for Brown students if they under-
laid a larger program in modern Middle Eastern studies. Both offer instructions
in ancient Middle Eastern languages.

Brown has also potential geographical connections with the Middle East.
Eric Widmer is interested in "inner Asia" and the Ugric-Altaic peoples, most
of whom converted to Islam. Tom Gleason is naturally interested in Islam since
there are 30 million Muslims in Russia. And then of course Islam's penetration
southward and the establishment of the Moghul empire in India, ultimately
expressed in the modern states of Pakistan and Bangladesh, offer connections with
Donna Wulff's interest in Buddhism in South Asia. The emphasis of Rnligious Studies
on ancient Judaism and early Christianity presents an ideal context, .both historical
and comparative, for the study of the Muslim religion.
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There are, therefore, already at Brown a number of points to which
scholars teaching in various aspects of Islamic Middle Eastern studies could
be linked. No one of course anticipates Brown's having the resources to*
establish overnight a full-fledged program in the Middle East-Islamic world.
Four or so appointments, however, in as many different departments might form
the nucleus for opening up studies in the Middle East and Islamic World.
One surely ought to be made in the Islamic religion and located in the Religious
Studies Department. One or two ought to be made in Arabic and Arabic literature
and located in the Linguistics Department. Another might be made in modern
Middle Eastern history in the History Department, and others might be made in
the various social sciences. The precise line of development would benefit
from consultation with outside experts.
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VI. CONCLUSIONS

The Committee has several general observations and recommendations *Co
make concerning the development of non-Western studies at Brown.

1. Brown at present has a number of existing resources in non-Western
studies that require better exploitation and guidance in the future. Certainly
more consultation and cooperation among the faculty involved is needed, and
the administration must take the lead in bringing these faculty together.

2. Several of the existing programs in non-Western studies can ienefit
greatly from some highly selective bolstering with key appointments. The
criteria of what programs to strengthen ought to be the past performance cf
the programs, the degree of potential indepartmental cooperation possible,
and the overall educational needs of Brown. A balance between the requirements
of undergraduate instruction and graduate scholarship ought to be maintained.
The Committee's analysis of activities and needs of various programs is contains:
in the text.

3. If the University wants to move into one new area, that area ought
to be in Middle East and Islamic studies. Both the needs and the pcssibilitit •"
for development in this area are great, and a substantial foundation can be laLJ
with four or so appointments in several different departments.

4. The University should guard against outside support for specialized
activities in non-W.estern areas being allowed to determine the program dev Iof~-:rr
at Brown.

5. An eventual decision to strengthen existing programs and/or to move into
one new area should be preceded by a detailed staff study directed by a person
qualified to deal with such issues, who could bring in outside consultants to
assess objectively the situation at Brown and the possibilities for tr.o future.
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APPENDIX

A. Primarily Undergraduate •

The following lists undergraduate courses which appear in the latest
edition of the main Cataloue (1975-1977) and in the Course Announcement
bulletins for 1976-77 and 1977-79.

Code: * not offered 1977-79.

** not offered 1976-77 nor 1977-79, but still in main Ca~alcgue.

DEPARTMENT RELEVANT COURSES

Afro-American Studies
Program (AA)

(American Civilization)

15,16: African History and Society,
' 1450-1975

"101,102: Special Topics in Afr-AM
Studies

**103,10'n Junior Seminar in Afr-AM
Studies

109: Negritude in Caribbean Poetry

113 : Sound Awareness

114: Creative Music Workshop

119: African Economic Development

121: Afro-Brazilians and the Brazili^
Polity

Anthropology (AN) 2: Cultural Anthropology

112: Culture Change

A122: Comparative Interethnic Relations

!''*123: Anthropological Perspectives on
Women

"130: Magic, Science and Religion

131: Economic Aspects of Tribal and
Peasant Societies

132: Elements of Social Structure

*133: The Art of Tribal Peoples

""135: Comparative Political Organization

141: Black Africa in Anthropological
Perspective

142: Peoples of Latin America

146: Southeast Asia

"5':149: Peoples of the Middle East
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190A: Circumpolar Ethnology

**190B: The History of African
Kingdoms

(Applied Math,

Art NONE

Asian History (see "History")

Astronomy (see "History of Mathematics")

(Biological and Medical
Sciences)

(Biomedical Ethics)

(Chemistry)

Chinese (see "Linguistics" )

(Classics)

Comparative Literature

Economics

Education

NONE

NONE

NONE

Egyptology (EG) •»'«all 100 level courses which are
listed in the main Catalogue have
not been listed in the two most
recent Course Announcements.

131,132: Middle Egyptian Grammar

131A: Selections from Middle Etyptian
Hieroglyphic Texts

132A: Selections from Middle Egyptian
Hierutic Texts

143,144: History of the Ancient Orient
Egypt

Engineering (EN) "»94B: The Impact of Western Society.and
Technology on Non-Western Societie:

English (EL)

French (FR)

(Geology)

43: Black Literature

108: Black Literature in the French
Language

^
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Hispanic Studies (SP)

-Portugese (PO)

History (HI)

"*103; Contemporary Latin American Fiction
in Translation

127: Modern Poetry of the Hispanic World

128: Literary Image of the Hispanic
New World

11,12: Modern Luso-Brazilian Literature

•"•"101: Brazilian Literature in Translation

150: Topics and Themes in Luso-Brazilian
Literature

(Perhaps Spanish and Portugese Language
courses could/should be included in the
list.)

41,42: Intro, to East Asian Civilization

127: National Mexico

(7)137,139: Russian History

143,144: China in Revolution, 1SGO to the
Present

147: History of Modern Japan

149: Modern Southeast Asia

196A:

196B:

196C:

Intellectuals in Non-Western
Societies: Russia and

Problems in the Uiplimatic History
of Modern East Asia

Approaches to the History of
Modern China

Former Asian History (AI) Courses
not offered as History Courses in
1977-79:

140,*" 141: History of Imperial China

-"151: Chinese Political and Social Thought
in the Pre-Han Period

**152: The Intellectual History of China,
1995-1956.

155: Topics in the History of Chinese
Thought and Institutions

History of Mathematics (HM) 141,142: History of Ancient Mesopotamia

143: Political History of Ancient India

152,153: History of Ancient Astronomy

154,155: Babylonian Mathematics

"*191A,"" 192A: Elementary Akkadian

*191B,* 192B: Intermediate Akkadian
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Linguistics (LI)

-Chinese (CI)

153,154: Advanced Sanskrit

Courses in Beginning Sanskrit
no longer offered.

1,2: Basic Chinese

3,4: Intermediate Chinese (spoken)

5,6: Intermediate Chinese (reading)

7,8: Intro, to Literary Chinese

101: Specialized readings in Chinese

103: Intro, to Ch'ing Documentary Style

104: Intro, to Materials and Methods of
Sinology

108,109: History of Chinese Literature

(Mathematics)

Music (MU) 5,6: World Music Cultures

51,52: Instruction in Western and Non-
53,54: Western Vocal, Instrumental, or

Instrumental Ensemble Music

-*137: Music of China

""138: Music of Japan

**139: Music of Indonesia

Music of India

Philosophy (PL) 9: Philosophy East and West

(Physics)

Political Science (PS) 128: Modernization and Political
Development

129: Chinese Communist Politics anJ. Gov.

"132: Chinese Communist Ideology

*133: The Japanese Political Syste.-

135: Modern African Political Systems

136: Politics in Southern Africa

143: World Communism

(?)182I: The Future of Soviet.Society

182L: Mao, Maoism'v, and the Maoist Model

Portugese and Brazilian
Studies (PB)

160: Topics and Themes in Portugese
and Brazilian Literatures and
Civilizations

(Psychology)



-19-

Religious Studies (RS) 31: Religious Traditions of India:
Vedic Religion, Jainism, and
Hinduism •

82: Religious Traditions of India:
Buddhism

S3: East Asian Buddhism: China and
Japan

Ethics of Buddhism

Studies in Indian Buddhist Doctrine

""132: Studies in Chinese Buadh;~,t Doctrine

133B: Topics in the History of Religions

""131:

(?) Slavic Languages:

Russian (RU)

Slavic (SL)

(?) Sociology (SO)

Refer to Course Announcement Bulletin an.
Catalogue for Course Titles.

total of 26 undergraduate ^evol
courses listed; 131,133,135 net
offered 77-73; 136 not offered
76-77 nor 77-73.

101: The Slavic World and Culture

111: Intro, to Folklore

"»115,116: First Year Serbo-Croatian

""117,113: Second Year Serbo-Croatian

''«'«173: Approaches to Literature

193: Senior Conference

(see also Comparative Literature 14-2; 131)

5*5*60: Economic Development and Social
Change

127: Races and Minorities

160: Modernization: Comparative Analysis
of Developing Nations

Theatre Arts (TA) NONE

Urban Studies (US) NONE

Extra-Departmental Courses:

Special Themes and Topics
(ST)

-39:
*35:

Problems of World Concord
Indian Civilization

Food for an Expanding Population
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B. Primarily Graduate

a) Listing 'by geographic area or topic

ASIA: 11

Anthropology:
Asian History:

Ethnography of South and Southeast Asia, 290A.
1 Problems in Ch'ing Institutional History, 241.
Problems in Modern Chinese Intellectual History, 251.
Problems in Sino-Southeast Asian Relations, 272.
Readings in Malay and Indonesian History, 291, 232.
Approaches to Modern China, 290.

All of the above courses in the Asian History department
require a reading knowledge of Chinese, Southeast Asian,
or Malay/Indonesian.

Thesis Research and Preparation, 291, 292.
Individual Reading and Research, 293, 294.

The Chinese program in the department of Languages and Linguistics is
primarily for undergraduates.

LATIN AMERICA: 4

Anthropology: Problems in the Ethnology of Latin America, 242.
Hispanic and Italian Studies: Reading and Research in Luso-Brazilian

Literature, 291, 282.
History: Advanced Studies in the Sources and General Literature

of the Expansion of Lurope, 221: "Intensive examination
of the history of Hispanic American colocial historiography."

The Latin American Studies program is primarily for undergraduates.

RUSSIA; 25

History: Problems in Nineteenth Century Russian Intellectual and Social
History, 231.

Slavic Languages: Eighteenth Century Literature (Russian), 201.
Russian Poetry, 202.
Russian Proso of the Early Twentieth Century, 203.
Russian Symbolism, 204.
Russian Poetry of the Twentieth century, 205.
Old Russian Literature, 232.
Seminar in Russian Literature, 261, 262.
Seminar in Russian Literature, 271, 272.
Seminar in Russian Literature, 277.
Advanced Reading and Research, 291, 292.
history oi the Russian Language, 223.
Structure of Modern Standard Russian, 224.
A Comparative Analysis of Czech and Russian, 227, 223
A Comparative Analysis of Bulgarian and Russian, 2?9, 230.
Russian Syntax, 232.
On the Theory of Slavic Literary Languages, 234.
Byzantine-Slavic Relations, 261.
Topics in Comparative Slavic Languages, 262.
Proseminar in Slavic Linguistics, 273.
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i

The above list includes only those courses which
concentrate specifically on aspects of Russian
studies

AFRICA: 0

The Afro-American Studies program is primarily for undergraduates.

INTERNATIONAL RELATIONS: 3

Anthropology: Applied Anthropology, 212: "...considerations related
to the impact of Western 'development1 on peasant and
tribal cultures around the world..."

Economics: Theory of International Trade, 257.
Dynamic Aspects of International Trade, 259.

The above courses in the Economics department occasionally
relate to aspects of non-western study.

MIDDLE EAST: 6

Egyptology: Reading of Middle-Egyptian Texts, 201.
Studies in Hierogyphic Palaeography , 201A.
Late-Egyptian Grammar, 241.
Old-Egyptian Grammer, 291.

Religious Studies: History of Religions in Sasanian Iran, 291 section 7.
The Ancient and Medieval History of the Churches of
the Christian East (Armenia, Georgia, Syria, Egypt,
and Ethiopia), 291 section 15.

Miscellaneous: 7

Music: Seminar in Ethnomusicology, 235, 236.
Sociology: Population Growth and Economic Development, 213:

"The relation between population growth, natural resources,
and economic change both in developed and in underdeveloped
countries..."
World Urbanization, 219: "Attention is given to the rapid
rate of urban growth in the developing countries..."
Principles of Demography, 220: "...study of human population
growth, fertility, mortality, migration, and composition."
Manpower Resources arid Labor Force, 233: "...considered in an
international context,..in the developed and developing countries...1
Fertility, 236: "...in developed and developing countries...
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b) Departmental Distribution

ANTHROPOLOGY; 3

Ethnography of South and Southeast Asia, 290A (Asia).
Problems in the Ethnology of Latin America, 242 (Latin America).
Applied Anthropology, 212 (International Relations).

ASIAN HISTORY: 10

Problems in Ch'ing Institutional History, 241 (Asia).
Problems in Modern Chinese Intellectual History, 251 (Asia).
Problems in Sino-Southeast Asian Relations, 272 (Asia).
Readings in Malay and Indonesian History, 281, 292 (Asia).
Approaches to Modern China, 290 (Asia).
Thesis Research and Preparation, 291, 292 (Asia).
Individual Reading and Research, 293, 294 (Asia).

ECONOMICS: 2
MMMM—WM^—

Theory of International Trade, 257, (International Relations).
Dynamic Aspects of International Trade, 259, (International Relations).

EGYPTOLOGY: H

Reading of Middle-Egyptian Texts, 201 (Middle East).
Studies in Hieroglyphic Palaeography, 210A (Middle East).
Late-Egyptian Grammer, 241 (Middle East).
Old-Egyptian Grammar (Middle East).

HISPANIC AND ITALIAN STUDIES: 2

Reading and Research in Luso-Brazilian Literature, 291, 232 (Latin
America).

HISTORY: 2

Advanced Studies in the Sources and General Literature of the Expansion
of Lurope, 221 (Latin America).
Problems in Nineteenth Century Russian Inteellectual and Social History,
231 (Russia).

MUSIC: 2

Seminar in Ethnomusicology (Miscellaneous), 235, 236.

RELIGIOUS STUDIES; 2

History of Religions in Sasanian Iran, 291 section 7 (Middle East).
The Ancient and Medieval Hisotry of the Churches of the Christian
East (Armenia, Georgia, Syria, Egypt, and Ethiopia), 291 section 15
(Middle East).
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SLAVIC LANGUAGES; 24

Eighteenth Century Literature (Russian), 201.
Russian Poetry, 202 (Russia).
Russian Prose of the Early Twentieth Century, 203 (Russia).
Russian Symbolism, 204 (Russia).
Russian Pietry of the Twentieth Century, 205 (Russia).
Old Russian Literature, 232 (Russia).
Seminar in Russian Literature, 261, 262 (Russia).
Seminar in Russian Literature, 271, 272 (Russia).
Seminar in Russian Literature, 277 (Russia).
Advanced Reading and Research, 291, 292 (Russia).
History of the Russian Language, 223 (Russia).
Structure of Modern Standard Russian, 224 (Russia).
A Comparative Analysis of Czech and Russian, 227, 229 (Russia).
A Comparative Analysis of Bulgarian and Russian, 229, 230 (Russia).
Russian Syntax, 232 (Russia).
On the Theory of Slavic Literary Languages, 234 (Russia).
Byzantino-Slavic Relations, 261 (Russia).
Topics in Comparative Slavic Languages, 262 (Russia).
Proseminar in Slavic Linguistics, 273 (Russia).

SOCIOLOGY: 5

Population Growth tne Economic Development, 219 (Miscellaneous).
World Urbanization, 219 (Miscellaneous).
Principles ofDemography, 220 (Miscellaneous).
Manpower Resources and Labor Force, 233 (Miscellaneous).
Fertility, 236 (Miscellaneous).


